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ABSTR ACT 

The Community Day Program was adopted at Rarcy Open 
School after strong parental support was demonstrated. A central 
focus of the program was to integrate community experience into the 
school curriculum and a large staff of volunteers was considered 
necessary for this task. Specific goals of the community plan were to 
provide activities, materials, and interactions otherwise unavailable 
to students, and to give teachers release time. Teachers most 
commonly used their release time to plan with interns or adults, to 
work on classroom records, or to organize classroom materials. 
Evaluation of the program was difficult because of the presence of 
the halo effect and the absence of a criterion. Graphs indicate that 
the participants perceived the students" overall behavior as positive 
and that the participants were satisfied with the program. (BJG) 
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MARCY Or£\ SCHOOL 
r.oriFiuniv./ Duy ?vo^x:Si Report- 

The present report is bacei ui-m the lata ani obs^ervaticais collected from 
. nnunity Ix-; aoi*. .lii .. • ; 'ht Tu.-:.: inyr hi A., ril ; Tiv* ^97h- The parti- 
cipants consisted jriiu:iril,v . f t'i.-.-ht cla:;croor:ic, r^-.r ^-f which participated 
for the first tine in M-^-. T-iCl; "fnr.ily" -it Marcy con.-^ists of two classrooms. 
The breakdown of purticip.'it.lon I;;: Fimily One hnd ZH five tiiries, Fairiily Two had 
CD four tines, Family ariroe h:id it throe tines, and Families Four and Five each 
went twice. The r :port l.- orfJi-unlsed intn section:' bi:;ed upon -he goals for 
M'lrcj'' Gchool as they rcl.-ito to tho evuIa-.+ ion of the CD progrfun. An attempt is 
.tiado tc clrxrify the r.il.-itioni;hip between the ci'^uli' as they were written into the 
Conununity Dny propo::-il, th'..- exjM.ct.itions ••xprc.:;.'.ed by various groups involved, 
anl the cLservitionr. of the oviLuHtf>r. 

The dat in th*-; ropf^rt h.-ii: ^cvn ^nthered from intt^rviews and questionnaires 
constructed specifically J'or Corrt-nvJilty D.-iy. So;ne "qufintifiable data", that is 
thcoe ite.TX. which "jtood :;till" lon^: cnou^^h to be counted, measures the impact 
of tho school on the conr/anity b;i:"od upo»: the behavioral and attitudinal obser- 
vations of the volunteer.5 .-inci runourcG-.. For purpor.es of this report, "volunteer" 
refers to any adult who accomp-jiies the children to a site, or who works with 
them in the classroom. "Resource" refers to an adult or site location which 
serves as the "educational input" to the students. 

One crucial basis for the CD evaluation is the three major Marcy goals for 
children, as well as the additional procram-specif ic ^oals. The goals and the 
evaluation exjiectraions are outlined in the Community Day Proposal, and will be 
restated here to clarify thi> report for the reader. 



rne tnree components of the goals for children are: 

1. We Wiint tjirls and boys to spe.ik, listen, write, read and deal with 
mathemtical concepts effectively and confidently, 

2. We expect that children «rill take more responsibility for their own 
learning in all .-irt-an— social, academic and pliysical. 

3. We hope children will increase their understanding of their 
Individual rights and the rights of others • 

The evaluation task is to determine whether the CD program facilitates growth 

in those areas as well 'is meets the program-specific goals. 

The program-specific goals are asked of the CD program in the following wayj 

1. Does CD provide "activities, materials, nnd interactions" which 
would not otherwise be av.iilable, and in addition, "...what aspects 
of the regular school environment are interrupted or eliminated by 
the implementation of CD." 

2. The proposal avsks: 

a) how do the teachers use the additional time now available to them? 
L) how do they set their priorities? 

c) how much is accomplished of what they have planned, and 

d) what is the effect of the program on the staff? 

3. What is the dejjree of satisfaction among the various participants 

Involved in the program? 

The information pertaining to the academic aspects was collected by distributing 
questionnaires and observation sheets to the teachers and volunteers in Oj ler to 
determ'ne the kinds of basic skills required in the different phases of CD. 
Teachers were also asked to indicate their expectation? for student accomplishment 
^oth during a specific CD, and for the projected range of Community Days. 

The data relating to the second component of student goals; responsibility- 
taking, were collected by the monitoring of the evaluator and the Community Day 
Developer, based upon observation and teacher reports. Adaitionally, a section 
of the student interviews conducted for the overall Marcy evaluation included 
questions about CD. This student interview was collected from 37 students drawn 
from the random sample used in the overall Marcy evaluation. 

A questionnaire which included ratings of children's behavior, both in 
relationships with adults, and with each other, was distributed to both volimteers 
and resources to assess the impression made by Marcy students on the corauiunity. 



T <--».-h»'!-fi-l.-,Vf.i ri;-p.roi; ot' CD wt're oxui*;iiiod by ^uving each teacher a 
quttot.loim.-.lr^ n.klti,: t!„;;n to !1 t \hv .'xpt c^atioiu- for the u:?e of their own 
tino, the -.coo/'t^' h ;.:nt;: of thfir i^tiuient.^, the de^nv?; of satisfaction and 
level of t.heir own ^o-t! atlMininent. 

Ob:i:e:-v-i'..!. .<ti .hoot/ rc--}uo:- 1 in^* im'ormai.ion on the re-integraticn of activities 
into the clufsroon were •tl;:o di.-trJ but.ed to e;ich teacher in on atte^iipt to 
tx-iinlnt.- t ("i./. c ;. J ■ . :" r 'j. 

Each voJurite.=?r, rr . o.irr:*- -.nA t.»-' :cher wac •iJked to give a rating of level of 
. •■,tl:!friC' Ion v.ltri t.hrir CAporlenoe in the nrot:ram. 

A n:c.-t uonnuiro w.- ;-' i;t hone fron t-ho : chool to par-ents in early March, 
and ne/.'.r: in M_" l-Nhy to r:<.:.r''U-e the •tmoiuil. o?* p- j'ticipatlon, the level of 
iu;d':r^-- .... i'.it' Ih: .inoiuit of ;;:) Ml f ic': Ion with the procrriin, 

1- ■ rJ. o;.'u-jtlon ,ort v.-ill cci;cribe tlic c.n:cn:ing pattern of CD as it 

rel.itc- J.r. ' .o protrjcrri, nnd ..111 r-Jcc r<xo j\-.i.ucs which seem pertinent to the 

•• . . < ... J ; •• ., .. ij.l.:it.. .■ t.h«; fonn.vtJvf hic tory of the CD 

■ • , • ■ ir, uhlch i.v* .-.LJorb L;:o data inter- 

» . - 

hitn^^r-.l to -.'If; :''Lr'c* • , M.-i.-c.v 3o!.o.>.l 1.'.; a strong jnvoJvement by vcl- 

ur.t<^''r-:: . riiit con^.--i<: Wi.- r-motion by rnrmlng a part-time poj«ition tbe 

firct y<?nr, tit ^-1 "p-.:-'-nt -;!i-ii;:on". Th<^ fiuiction of this position was to m.-Jji- 
».'tin -1 rtrong link bci.wr;^.-n the profn.-:nional r-ch'jol Gtnff and the parent community. 
A.: noro -md more p.-rents -.nd oti.fr udult:: in tho community became active partici- 
rrjiV.: 'n varlon.- ai-pccts of tiu.- .-chool, rmd is the .staff cjime more -ind more to 
•ivii't 'tnd dop'^r.'i ovon *u:>* ••nvolvement, the part-timr* position, now titled 
CCTU-.-orlty Rc::oii:v ' -..-dl?'.-.tof, o;rp...;nded i." .■..J'-t.imc Job. The philosophy 
rf looking :o tno conT.unity n vital and loritimate source of education flowed 
i.-.*'.r. '. -v t/.:-!'- .•.:'[/.••<■•. ijito tho morn .:pociaiii;ed Community Day concept. 



That ;:p.cUM<' c. •!:(•. nt w;k: i?.™aat-, 1 i.n the ndn-jc of sorne teachers and 
parents who bo,-:an i.. !Vvi. t...,> i..; ;:iuu!kt of 1973 to cr^-stallize the 

concept into a worklii;* f -mat. The ca.jtuttce expanded to include input from more 
members of the c--}i x>l cunrnmit. As '-he committee re-worked the early drafts, 
it sought to devoloi:. a propjcal that would provide several things. These included 
teacher relc'ace tine,, wlier inte.'n-ate t curriciaun opportunities for students, and 
coor.linated parti ci put ion -\f parent volunteers and community resources. 

The propor.ril u.u- ••.•ritf- n t-.-r- i •.. ! in rcnponse to the tcncher:'» expressed 
need for more planning- lime, u. •..••11 to provide cm opport.iini t.y to try 
exciting ide.as for i:■tudent-co:•^••.•;r;i -y inter-iction. It w.-il- considered crucial by 
the plinnors that CI.) j-.'-ovja.' iii;.,-.-ul exneriences for Marcy students. Some 
parents rind st^ifr w-.r- ccncer-n- d .1 .^ut. tiO:>:Ubie conj;iict fro.ii thet^e dual goals. 
Will the te.-ichcrw r.' -.ily h.-.v..^ i^iore fn-e time, ur will the demands foi CD pl-mning 
Lnpe.-e -tn ext.r;i Im-d'-n:' Tut:.id;,;/.- -jv-w proposed as the best "Dny" because of the 
alrev,-^- oxijtin/.: shorter .;c];<;oi duy due to the Tuesday Release Time pr/Dgram in the 
Minr.euf.olii. Public: .^c-l.-v-ci::. 

The posiMon or t.h,.. ecordln.-.t or evolved out of the attempts to reconcile the 
relea::*' t ine— curricalu.-; r>r-l.Ir;n. The Job description of the (as the title was 
devi::ed) Conmunity D-iy Dov-iloper includes coordinatine the days' activities of 
the students, trajjiinr: voiunr.^.or.^ , planning and integrating the community involvement 
with the curri,-ulujn. (o.r., Propoiinl, p.k) 

The comnittoo r.nd ovGntu-aiy the Marcy Council felt very rtrongly that 
implementation of such a program was only possible with the firm support of the 
paSfcDts. Meetings were organi:iod to present the proposal, cind ballots were 
distributed for the p-irents to vote their approval or express their reservations. 
The Marcy Council was very active in soliciting votes, and postponing the program 



"Infornati-.n provil-d fr'.r-: ri- t....: Frank Ginnnotta, MET Evaluator, 



of:*ici;illy It.-.-tii with the hirin«: oi" li. vr]o,^cr .-J^i <.h-.' KviLuaLor. 

Th.; d:x\-i colluot a i::-Lr. ^h-,- llrjt i\.v.> ('or.iiUiiLty D-y." Wii- y.rin.-trlly formative 
in irituru. The •,:•■>.'.. v.- i<i coll (i, or.-;aii.:o, -aid tln^ri pinpoint, the w^j.-ik 
£poVJ to TcLd b'lck t:.^ t':<. Dcvoiop.-r. Tno ovnlu-itor and the CDD then met with 
♦ho f.- .eh-jf.- - M l .'.ru!- .i;;=.M--riin;;L<- tht- inr<.n-:i:.'ili on. The result 

-.v-id, th-A ClJ, ir; -It....;!,;, od l;'i...a in i-- :;poti.-c to tho critique. 

I>.n r.h u,*h i.-r. •< .•t-l.!d .-onL in u.- CD vropor-^i n. m.y jc-opio closely 

u-z-^Lvod ;h'.. i: i . .. .t j -i . , r.,} ;.(■.. T'-. JVit vciy rt.v.-n.'ly thrtt one 

vrLt.-..: i :. . .; ■.- . • .-• : i.c ur-, wou: i d..-:'t.i;d i;j i: t.b.o •!CC'.;r'+ ■ ncc by tho 

corjr.m.l:,y ol' J i- r.-.;; ■.! .j.i-o-ich. A.x-.-:dint:ly r;uc:;. of t.ho evaluation wan ttcarcd to 
c:iti;-ry '..n-i', cxr.r-... d ii-.i:d. 

iTic- of inr- 'ho : -ij-.'tct o;' the pro?;r.i;n on tho conirajnity is to conipare 

the v; yr ir. '.•".i:.;. '•-■.u.' •■^x : vojunt-.^er;: T Lr-ci.-LVc l thu hr.h^vior of the 

..Ludonts. TtiO ;;ii:i i; J.. :e ..rtio.ipato rt.-riin in tho pro-^ran, and the level 
-t* satis faction wi'.-i I'r. ir owi; t;xj f.-ri' ncoo ai.io contribute to the tot:il impact. 

Tiu.- following tirup^i^ w-.ru- con.; r.r-^c;tod in rt^pon^ze lo the quertionsj "Please 
rrtte the r.verall behavior ct* tn-i ^roup". Tho ratjjiitn wore based upon a cet of 
forced-choice p'.lr.<: of orpo;;inr: ad.ioct.ivoi; for atudont behavior. i3oth the 
volunteer.; riHd i-c^'jiltocl v-jro .-^iven tho came sets of choices. Persons 
checked only appropriate description:.', thu:: the number of r».sponses v;iries from 
tho number of respondents. 



VolunUor P"rct;ption of GtudentG* lii'havior 

Forn:.- ai:jtributod = 121 Number returned = 71 
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The pict.urf; pwMmU^ :i Tairly positive vie;-- of the ^students. Comments, both 
those written on the ovriiuation fornu^, and tho^iso made personally to the evaluator, 
reflect a "halo" effe-ct * Thut people tend to give high niunerical ratings on 
the form because they -ivo wuro thnt they are participating' in a new progran„ 
The comments; , howovor, both tnose writtei; on the form, and those made personally 
to the evaluator, tend to (ju'iiiiy the inl'.ial impression of ovor*-*all positiveness* 

The comments- rai^e the folloi^ing issues: 

"T dorM <}..jvi i\ ^Mr.r\ ; :,;d to prr^parc in order to work with the kids." 

"I don't kx}ou Wix. back.* ound of the kxdi^ or the classroom preparation 
in this ::irea, ro I caii*t raiswer the question about preparation.*^ 

":.>orie^ : .V'.^ ti/ '-tcnt:'^:. ::p';n and the resources* expectations con't 
niitch." 

"Resourc-.; ;in^ u:*,ci n-ive kriomi how to gear their presentations to the 

.:tud^ nt,5* iovox.^* 

"Student:; ov*irwh'?iried v]'h the experience and didn't know what 

they v^'j u 

ft- ^^..^ V * "T- t.rie e^xf^erience is over — what is the effect of the 

-v^ : : L L aftvr they are back in the classroom?" 

Generally » the i^lctiau- of volunteot-:'. ' and resources' responses show a 

congruence of perceptlon:> of the childrens' behavior. Some hesitation was noted 

ill the corunents, :*c t^ver, wiiitu. again ixidicate that there may be a halo effect. 

The respondents sometimes seemod to go out of their way to explain a positive 
rating. 

"Kids will be kids; I didn't expect too much." 
"They're just normal kids." 
"I expected some restlessness." 
The most difficult to interpret statement was: "They were very good, 
considering..." 

Often, the question of preparedness was avoided, or qualified by the resources. 
In particular. 

11 
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"1 don't know tho school curriculiin well enoi^jh to know what to 
expect in the w?iy of prcpnr-ition." 

"I guesa they wore preparod, but I didnH know what thoy wanted to 
find out." 

"There wann't nny w-v they could have prepared for this," 
It has also been noted oy the evaluator, that in spite of advance knowledge, 
resoiirces are surprised that the students are so young. It seems to be as 
difficult to understand that young children are interested in a particular 
subject as it is to gear down an explanation of that subject. Because the 
Marcy curriuclum is not grade-oriented, children* 3 interests do not necessarily 
fellow a pre-ordered level of difficulty. Uine year-olds and five year-olds 
may be pursuing the same interests, both in the classroom, and outside of it, 
at their own levels of ability. The Marcy concept of integrated curriculum is 
a response to the multiple age grouping, which the community at large has not 
yet assimilated. 

The numerical aspect of CD offers another perspective on the question of 
impact. The nur;ber of volunteers, resources, students and teachers involved may 
be used to put the program into an overall perspective, (Data based on information 
collected through May lii). 

Number of volunteers: 98 

Percentage of parents: $9% 

Overall percentage* of parent pop>ilation of school who served as CD 
volunteers' : 23% (For purposes of these con^jutations , families are 
considcrod to provide one representative adult at any given time). 

There is an average of thirty students per room. The number of volunteers 

utilised so far in CD is 20% of the parent population of each room. Each CD so 

far has provided at least five groups per room. The groups are deliberately Itept 

at a small sisej they average about six per grovp. In order to maintain a CD 

program for each room, there musu be a comirdtment of 20% of the parents for that room. 

An additional factor is that the 20% often consists of the same parents volunteering 

more than once. In the program to date, 21 parents have worked on two days, and nine 

O have volunteered three times. _o_ 2 
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Thv {..'iut, I.; !it.-.t it look:; a.- thounh there ai'o 30 available parents in any 
given roon on vxy jivon Tm but i Irit In V:\ct the ntuibor of pareaats who can 

actually p.-irticlp,vtc xc. i'm- fcwor. 

The renaininc voluntoera were drixx-m from the aides in the classroom (two of 
whom are parents), intern tc-aeherc, Project Open students, student-teachers and 
non-school porsomicl. The Tour aidt:3 oach participated in three CDs. 

The period of tine covered for these figures consists of nine CDs, from 
FebruaJiy 26 to Mf^y ih. 

The pro£'riUii 20 far has buon able to maintain the needed numbers of volunteers. 
It is questionable, however, if naintainance can bo contined at the same level. 
Other kinds of prorrarac are ongoing at Marcy, many of vrtiich require the aid of 
parent or other non-ychool adialts. As of January, 197h, according to the Com- 
Kunity Resources Coordinator, kSi of the parents wore active in the school in 
ways other tuan simply attondin^j adult -centered meetings. Data is not ovailable 
at this time about how nary of those people have either shifted over to the CD 
program, or -.ilio have added on CD responsibilities to their ongoing involvement 
within the school. 

Aside from volunteorrs, the CD program requires a varied and numerous 
availability of resources in the community. The total number of resources provided 
so far is 6^ site locationr (with supervisory adults) and eight '^natural" locations 
(parks, riverbanks, etc,)* ^ust counting the sites and attending adults, 15 
have been used on two CDs, tvo have been visited three times. 

Many of these resources do not typically open up to the public. Exceptions 
were granted because the group was small, or because of personal favors. 

The sheer barrage of numbers does not clarify, except for those directly 
involved in the program, the element of logistics. For example, there has been 
mention of the possibility of CD occuring on a weekly basis, although this was 
not specifically called for in the proposal. If that were to happen, the task 
of organization would involve lining up (generally by telephone) enough adults 

ERIC -^-3 



and resources to h.-tfidle 60 groups of students from the school. The figure of 60 
groups is based upon computing frota tui avciv of six groups per room consisting 
of five students each for the ten classrooms. The task may be a manageable one, 
but it would be accomplished at the exp'- je of some of the other goals of the CD 
programi which includes tfie goal for the CD prof^ram to provil;-! t'\'\chor release 
time, staff development, sharing and teaming. This is conGidered crucial to the 
smooth functioning of an Open School. The purpose of the school program, however, 
(including release-time for teachers) is also to provide the best possible 
environment for children. The expectations are for the CD program to provide a 
high quality experience for the students. These goals; excellen^e of program and 
teacher-release time, are not necessarily in conflict with each other on paper. The 
actual implementation of the- program, however, shows, in sharp relief, that there is 
a conflict, at least in terms of management. 

For exai^le, stated expectation of the Developer's job description is to 
provide integraticm of ongoing classroom activities 'd.th those of CD. Observation 
and involvement in the classroom is suggested as one method of accon$>lishing this. 
The prospect of organising several small groups per classroom, around an integrated 
concept, poses a conflict of priorities. Should the teachers be released for a 

I 

set amount of time (possibly each Tuesday), regardless of the quality of the 
students* part of the program? The reservations of the parents during the initial 
plann5jig and writing of the proposal become very relevant here. How does CD 
differ from a field trip, or an experience provided the parent? Whose 
responsibility is it to plan the activities and re-integrate them into the learning 
environment of the classroom? The proposal lists the latter responsibility as 
part of the position of the Community Day Develqper. "1. Observing in the 
resource centers; and families and becoming aware of the present curriculum and 
the possibilities for integrating CD activities into the classroom" and "working 
with the staff to prepare Marcy students for CD activities." (Proposal, p.h) 



A recent Cormaunity D.v (May llx) involved seven classroc'.is . The task of setting 
up the mechanical part of the proji-an far outweighed the time available for 
curriculum development. It is not the sole responsibility of the CDD to plan 
an integrated currioxilum. The cooperation of the teachers is essential. The 
parents* concern about CD providing release time or becoming a burden to the 
teachers still appears to be a live issue. The teachers must decide their level 
of commitment to the program based upon a realistic examination of planning tiro© and 

process. The following section on teachor-related data reveals some of the 

expectations and accomplishments provided so far by CD. 

A further measure of tiiC Marcy School impact on the community caJi be assessed 
by looking at the d;ita on resource vrillingness to participate another time, and 
by the level of increased understanding of the Marcy program. 



1. When askod if they would be wil3.ing to serve as a resource 
again, 31' resources agreed and only five did not. 

2. Twenty-one of the resources indicated that the CD experience 
had increased their understanding of the Open School approach, 
six replied "no" and eight were "not sure". 



The parent questionnaire was distributed at the beginning and end of the 
Community Day program. The primary purpose of the questionnaire was to determine 
levels of parent satisfaction with the program to date, and to assess the degree 
of involvement in the program. Comparisons of the pre and post test repults 
indicate a dramatic movement of little involvement to greater involvement by 
parents . 

Item: I am involved in some aspect of CD. No. of Responses 



"No" resoonses 



Pre-test = 99 
Post-test = 89 



50 



55 



65 



70 




post-tes 



pre-tes 





15 
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The pre-test response to the question of involvement indicates that 
87^ of the parents answered "no" while the post-test response 
indicates answered "no". 

The pre-test response indicates 12% answered "yes" to the question 
of involvement while the post-test response inaicates "2$% 
answered "yes". 

These results indicate that almost three times as many parents were involved 
at the end of the "pilot nm" as had been ijavolved in the early stages of the 
trial. 

Proeraxa-specific goals; Teacher Espectations 

As previously noted, one of the major goals of the CD program was to provide 
release time for teachers. The CD proposal listed 27 possible activities for which 
teachers night utilize the release time. In fact, the teachers' actual use of tljne 
can be categorised as follows. 

Based upon nine retiimed questionnaires of a possible 12. 

Planning with interns - five responses 
Plairning with other adults - nine responses 
Work on classroom records - five responses 
Organise classroom materials - six responses 
Plan special activities - two responses 
Committee obligations - one response 

How much was accomplished of the Day's planned work? 

All - four 
One-fourth - one 
One-half - three 

If all was not accomplished, it was be'^ause; 
Not enough time - two responses 

Distractions if students left behind or retwning early, 

(including planning for five-year-olds who stayed all day) - two responses 
Professional interruptions - two responses 

Other adult Interruptions - five responses ... 
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Long range goals for this yearns CDs listed by teachers for their release 

time iiiCluded: 

Time for better preparation • three responses 
Prepare for CD - one response 

Derelop behavior manaf^enent skills - two responses 
Professional development - one response 
Recordkeeping - three responses 
Work vdth other adults - two responses 

The teachers listed some long range goals for their students> i#e*, 
their expectations of what CD would help students achieve. * 

Transition from classroom to outside environment * two responses 
More in-depth learning - three responses 

Discover how to use resources to further child^s own learning - one response 

When a£>ked to list the exi:)octation:i for accomplishment by one CD, 
the following: categories emerged: 

Learniiag to ask relevant questions - five responses 
Learn to work as a /-^roup - four responses 

Learning how to follow thru" on activity making - seven responses 
Sharing of a^qperiences • four responses 
Decision-making - two responses 

How many of these expectations were fulfilled? 

^^^^ three-fourths 1 

One-fourth All _3 

One^half Don't yet know 1_ 

How do teachers determine whether or not an expectation was accomplished 

by students? 

Discussion afterwords - seven responses 

Individual projects - three responses 

Prepared material completed - three responses 

Feedback and suggestion for continued activities - one response 

Feelings about CD • one response 

The pattern that emerges from the data indicate that the teachers seem 
hopeful about using CD as a means of guiding students into a process of ••follow 
thru^^ on activities* 

It is unclear from the data 1) how the teachers expect to accon^lish this 

(though there are some trends which will be indicated later) and 2) the information 
about what constitutes a completed activity is not available* (How does this 
relate to the integrated curriculum concept, for example). 
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Ths responses to the Teacher Questionnaire section on accoraplishnieat of 
long-range goals indicate that the teiichcrs felt that their students accomplished 
CD goals more fully than thoy lid for themselves. 

A long-range time span on this questionnaire is higiily variable because of 
the expcrinental focuc of the program. Two classroomc began as early as Febrtmry 
26, and one as late as M^iy II4, so "long-range" can refer to anywhere from 9 to 2 
Tuesdays. Please refer to the Appendix: Schedule of Community Days at Maroy 
Open School for more detailed information about the number of CDs -/arious 
classrooms participated in. 

The teachers commented that they were very aware of the flexible nature of 
CD, that more time was necessar^r to fully integrate their classroom activities 
into the concept of CD, and therefore to use the available time more efficiently 
for themselves. 

Tea.cher Questionnaires: 10 distributed 

7 returned 

Item: I accomplished my long-range goals for Community Day Release Time. 

^None 2 3 A 

1 1 /h 1 a ll 

3 1/2 

Item: T-fcr students accomplished their long-range goals. 
1 1/2 3 3/1; 3 all 

One of the main goals of the school relating to children's learning is the 
increasing facility of basic skills. The proposal states, "Motivation for 
learning the basic skills will be increased and gain importance to the children 
as they cope with concrete problems and situations in the wider community.'* 

The only "basic skill" listed as an expectation by the teachers was "learning 
to ask questions", Eiy implication, other expectations clearly involved 
"languaging" activity. Information about specific feedback of children's experiences 
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ilito the cl*u:.:r on: ii: d: jcu.-r" l iti the 5< ction on Jtudont Repponses. 

Int- rpr' tuti-jn of the u •.chf.t-;; » r ■i].cn.-c.: seeing U indicate a concern for the 
ib-sue cf "IMl. w-ui". 'Ihul i-, cwi. plot iti-: :m activity, acl-deving a sense of 
closiire for tht stu.lont. The i--xpactaticn in the proposal is for the Community 
Day Developer to facilitato that expectation. It is not clear whether the 
teachers view the CDD in that role, but it does seem possible, from the data, that 
CD is expected to provide that learning possibility. 

Frofrrari-.vnocirAC '''■'•■Iri b-y.-l of Satisf.-'.etion 

What is the degree of satisfaction among the various participants involved 
In the program? 

VariouL^ participintj in the CD program were asked to rate their level of 
satisfaation with their own oxpericncos in the program. 

Datii includes ratings from volunteers, resources, parents and teachers. 
Respondents wore nsked to circle the description that seemed to match their 
feelir^l very iatisried, oomewhat satisfied, neutral, somewhat dissatisfied, very 
dissatisfied. 

Satisfaction Level - Volunteers and Resources j 

Yoliintf:':rs 

Very Satisfied 
Somewhat Sat. 

Neutral 
Somewhat Dis. 
Veiy Dissatisfied 
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Resources 

Vexy Satisfied 

Somewhat Sat* 

Neutral 

Somewhat Dis. 

Very Dissatisfied 

Resources 



N 5 



10 



(12^) 



1? 



20 



2$ 30 



35 )^ 




s I was satisfied with the amount and type of preparation 



erJc 




Yes 



The volunteers tended more often to be "very satisfied" than did the 
resources. The resources tended to check the neutral position more often. A 
possible factor nay be the varying amounts of time that the volunteers and 
resources spent with the kids. The volunteers start out at the school, and 
transport forth and back, as well as accompcUjy the groups during the activity. 
The iJiplication may be that the more time spent with the students, the more 
• likelihood of some positive interaction, and therefore more satisfaction is 
felt for one»s role in the experience. Volunteers for the most part are also 
parents and, they have a high Investment in the school. 

The data from the parent questionnaire regarding satisfaction level shows 
the following picture. 



Parents' Satisfaction level: (Post-test only) 

N ^ " 

Very Satisfied^-|g^^,5|P^^|i^gMB^^^^^^ ^^^^ 
Somewhat Sat. 

Neutral] 
Somewhat Dis 
Very Dissatisfied 
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The lowil or ::;it.Ir.i'.-iction dnta ;3hows thnt p;ironts who mrked "no" to the 
item I "I am involved in aoizo aspect of Community Dny" were more likely to 
indicate "Veiy .^>ati:3ficd" on th^; catisr.'iction scale. 

Item: «T am involved in some aspect of CD" Yes 32 No_,28_ 

Of the "no" cJ^oup, indicated "very satisfied" with the program. 
Of the "ycc" f^roup, indicated "very satisfied". 

Interpretation i:.; sinply a common-sense note that people who are less 
familiar with an event have less baiii? with which to be critical or dissatisfied. 

Tho data from the teacher quectionc on level of satisfaction are as 
follows : 

Items "I am catii^ficd with the CD program" 

Very Satisfied - It responses 
Somewhat Satisfied 3 responses 

Marcy Goals for CVdlclren 

The goals for students which are assessed in this evaluation are listed in 
the beginning of this report. 

Goal 1 - Ijoarninc Basic Skills 

TiiC information Mbout bnsic skills was provided in part by responses of 
the volunteerc who were with tho students. 

Thoir picture of basic skill involvement looks like this: 
To get some idhr. or v;hich of + -^e basic skills children were called upon to use for 
CD, a two-par+ format \^/hs devisod. The volunteers were asked to rate both the 
wa:,' in which the activity was presented to the students (did the resource speak 
without using materials - did he/she hold up things for students to read, etc.), 
and the kinds of responses required by the students in order to participate. 
(Did they need to ask questions? read something, assemble a model, etc.) The 
volunteers had not been "trained" or briefed in terns of what each specific 
term meant regarding basic skills. It is in the planning for future CDs that 



voiuntoers be involved* more closely wifti preparation and follow-i^ of the actitltlet. 
It may be possible then to present. ' . Lichcmatized and more elaborate evaluatioa 
of the various kinds of learning stimuinted by CD. 



Basic Skills : ri osentation of Activity 
N 10 20 30 ho 



60 




Basic Skills: Response Required by Students 
JL in 20 "^o liO 



^0 




The teachers, some of the aides, or volunteers were given "feedback sheets'* 
to list some of the ways in which activities were re-integrated into tne c±assroom« 
Responses ranged from "impossible to tell yet", to specific printed lists of 
questions that the students were responsiblo for answering. A quantitative 
account of the numerous special projects and activities would simply be a number 
without much meaning. A more effective way of presenting this kind of information 
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\vOu. *)e thrcu^^h a personal obi^ei^ation of a particular concept of one CD 
•ictivity - uni or t una to ly, iho ovuluator, a purt^timo emplo,vec is not able 
presently to do ja^aice to vfmt kind of oh^c^rv-ition. 

Anot-her Viy i^V '-jokin/ :jt.U'it^nt rojponccc to CD lo to directly question 
;:'tudont at>out \t\i' «\Kj vritjnce. The Marcy student <mentionnaire included five 
)uv;jtions about CD. Zovie of the ':ue;:tionn:iire rospon^^e:^ relate to a^se^sment of 
**V-ircy r-:o:il which inipwt:u;t. to ^^tudfjnt:^: 

Goal - T'ikin^'; Ho.-p ;n:. I M Ij !.y for Tearm./if^ 
w'tudent Quot;tiorjL-i.Iro Kc.';noxu;' v t '^urihor of [;onf»i 'ndcni,:; = J7 
Iton: il-i ^;oij j-i.'iac wrx-it t.o <lo t*or Coi^:nunity DayV 

i^y' 'i-ivi;^ -orvijlii-. M «!iK»iO(r • I: 

''•:*'jri .! ur ♦^.•jcht:r jT*OwOXitcd id<"u;; ::tudt?x\l. cho;;e - 2^J 
L.^'^!^»l .1 in:*lu':ncv ■ 
i* i.hffr*. :.t:yl'ninr you didnH like? 

, f:?T>ux;. 

•:u..::*..lnn r -.Jt n*. n:. : ^ U.i ty for learning: is n vital one in 

■ : . • . • i-'t S..:irvv. . 'ti ' iji it-ii^r. nrilrlx^: d^-^utuorK; . The proce.'^:: of CD it han 
■ !' .rnu] ^-t^-.-d by rh*^ MjIj r'oflor.tr Ihlc !• 

olw'e'rvod i^.y t,he ; -at.or, LiiO procc::£; in :±3 follows: 
*; \\\ ::V \\ Ifiuctu^r.'. 'iiid reA.r. thoir input ftbout classroom projects, 

• . -ijtd r:;: !nr: -joMvltics* Jho or^^rini^ec tho:;c, goes into the clru'r^sroom 
':jv\ iI.:cuji:o:' with the st.aoontw tvhat the teacher han said ;<nd nnks for their ideas, 
vion.T 'jid concornr:* Thir ini'ornMtion is then categoriLied nnd appropriate 
j.-.urco 3'"*e.. 'ir.** ar:**tn^:rd. 3he th^^^n retur-ns to the ciasi^room and lists the 
v'.rl'/ac r^l.'zccr ''j;d ideaj that nhe hai; ^Jid the students make their final choices. 
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Goal 3 - Respecting Rights of Selves ;uid Others . 
One measxire of this aspect of atudent learning w.-is looked at in terms of 
volunteers* ratings of student behavior witfi eaoh other, as well as the item of 
polite/rude on the volunteer and resource queistionnaires. 

Volunteers' Perception of Students* Behavior with Baoh other 
Polite 

most 




Pushy 

nostl 
leasiJ 



N 



10 



20 



30 



ho 



The interpretation is a fairly straightforward one that the students are 
generally seen to be polite to the adults and considerate of each other. 

Coininunity Da.. Conclusions 
Community Day seems to be exposed to a multiplicity of escpectations for it. 
Teachers expect it to provide staff development and planning time fcr a number 
of important activities 5 kids expect to have fun. and to do new and exciting 
things; parents expect the program to fit in with the overall goals of the Marcy 
educational program. 
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Is the prof^rjun mooting ita goals? 

The intercut and ir.portMncc attached to conimunity reaction shows a positive 
impact so far. 

Feedback from tlie teachci's .-md some students indicate that Comunity Day 
has provided some activitioa, materials and interactions which would not otherwise 
be available (c.f., pro^jram-specific goal, no. 1), There are some aspects of 
program-specific goals which have not as yet been assessed for evaluation. 
Because of the experimental and gradually phased-in nature of the program, it has 
not been possible to determine the "aspects of the regular school environment" 
which were "interrupted or eliminated by the implementation of CD"# 

The teachers have used the additional time for their own planned activities, 
setting their priorities primarily according to necessity for accomplishing 
school-related work. Most of t,hem accor5)lished at least half of what they had . 
planned. The effect on the staff is difficult to judge at this time, but most 
want the program to continue, and are excited about the possibilities for future 
integration. 

The degroo of suticf ruction among all participants has been very high, with 
very little dissatisfaction expressed. 

The three components for the goals for children show the following; that 
children have shown an increased ability to take responsibility for their own 
activities. They have shown an understanding of individual rights and the rights 
of others 5 but more subtle kinds of questions reraiain. How to measure the 
effectiveness of the students* activities on their classroom curriculum? There 
is no "countable" method now available. The ODD is not spending time working 
on the facilitation of integrated curriculum ideas. Some of the questions raised 
in the vrriting of the Proposal are still relevant - how have the priorities been 
set? Does CD provide real extra time for teachers, or impose a burden? How long 
can CD sustain the intense parent participation? 
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The rcconinond.aion of the evaluator is for participants to consider a mod- 
ification of the progrjxn. Teacher -jnd Developer planning show-d be built in - 
with CD functioning cvontually to include students more into every phase - from 
phoning a resource or volunteer for their own interest group, as well as working 
out a series of related Tuesday experiences. Some indications from the most 
recent CD are thntv^ ♦'sne students are getting more Involved in the total planning. 
There has ai'=?o been sor^e cross-classroom grouping for CD activities. The ODD 
could then function noro of a special resource person for students and teachers 
rather than a traffic inanae«r. One way of accomplishing this might be to reduce 
the number of .CDs, facilitate increased teaming in the school among the teachers, 
give the CDD time to coordinate corss -classroom and faaaily interests and 
activities, and to make site inspections. 

Details and implementation remain in the hands of the staff and of the Marcy 
Council. The proj^ram has provided r^ome valuable experiences and new directions 
for offering an Open School. Continuing modification can bring it more closely 
in line with it:^ and sharpen the expectations to a level of an integrated 

implement ati on . 
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HIGHLIGHTS OP THE CD PROGRAM— Alf INTERVIEW WITH THE 
COMMUNITY DAY DF/ELOPER 



The most rewarding aspect of the program for Matti has been reports from 
teachers that many students who hud been unresponsive in class, suddenly canie 
alive on Commtmity Day. A number of these students moved into leadership 
positions as they organized other students around their interests. 

Another rewarding aspf-ct was the ease with which students were able to 
relate to the saw^ many new adults in their escpanded environment. Students 
became aware that a "teacher" can be anyone with a sense of excitement and 
interest in their work, and who arc willing to share that with others. 

Some students continued Community Day activities beyond school. One group 
had done an interviewing project (asking people about their jobs and other 
activities), and continued this in their families and neighborhoods. 



ACTIONS BASED UPON THE PRELIMINARY 
COMMUNITY DAY EVALUATION REPORT 

The last Community Day of the Spring pilot program ended May 3lst, A 
preliminary evaluation report was completed in mid-May, the ^farcy staff and 
Council were given copies of the report and each group met to decide upon continu* 
ation of the progcam. 

The staff felt a sense of satisfaction with the limited experience, but 
indicated that they need wore time to fully integrate the goals of Community 
Day Into their classroom activity. Teachers who had had more Community Day 
experiences could more easily pinpoint the areas that needed defining and had 
begun to work out accomodations. All the teachers. felt that more time was needed 
to fully test the program against its goals. 

The Marcy Council agreed to support the teachers » decision to continue 
the program for another year. Council members raised points of concern, but felt 
that it was the responsibility of the staff to develop a wrkable program based 
up^n their needs and capabilities. 

The recommendation of the evaluator to reconsider the possibility of 
a Community Day each Tuesday was agreed upon by the staff, A modification of 
goals, however, was felt to be premature. Continuing evaluation as the program 
unfolds in Fall, 1974 will provide the staff x^rith on-going feedback. 
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Schedule of Commimity Day- 



February 26-(pre-pilot program) Family One 

March 12- (pilot program) Family One 

March 26-Pftial2y One 

iipril 2 -Family Two 

April 18-Family One 

April 23-Faniily Two 

April 30-Family One and Three 

May 7~Family Two and Four 

May Ih -Family One, Two, Three, and Five 

May ?1-Fainily Four 

May 2 8 -Family Three and Five 
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